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Thursday 20 November  10am – 4.30pm 
 

 
Programme 
  
10.00am  Coffee and welcome 

Stalls and displays 
 
10.30 – 11.30am  Keynote speaker: Jane Davidson, Director, Institute of 

Sustainable Practice, Innovation and Resource Effectiveness 
(INSPIRE) at Trinity St David University.  As Minister for 
Education and Lifelong Learning for Wales she introduced 
Education for Sustainable Development and Global Citizenship 
(ESDGC) into the Welsh curriculum.  

 
11.30 – 12.30pm  Panel discussion: strategy for engaging schools with  
   social justice and sustainability 

Jane Davidson, Director, INSPIRE 
Doug Bourn, Director, DERC 
Tom Franklin, Chief Executive Think Global  

 
12.30 – 1.30pm  Lunch 
 
1.30 – 2.00pm Marketplace 
 
2 – 3pm   Workshop 1 
 
3 – 3.15pm   Break: grab a drink  
 
3.15 - 4.15pm Workshop 2 
 
4.15 – 4.30pm Plenary 



Integrating sustainable development across government policy 
 
Keynote speaker: Jane Davidson, Director, Institute of Sustainable Practice, Innovation and 
Resource Effectiveness (INSPIRE) at Trinity St David University. As Minister for Education 
and Lifelong Learning for Wales she introduced Education for Sustainable Development and 
Global Citizenship (ESDGC) into the Welsh curriculum.   
   

  
 

Ecological Footprint 
Your living habits make up your footprint In Wales we currently use about 3 
planets instead of 1 

• Housing inc energy 25% 
• Food 20% 
• Transport 18% 
• Stuff 37% 

Measure your footprint at http://www.bestfootforward.com/resources/ecological-
footprint/ or http://footprint.wwf.org.uk/ 

 
From the role of the individual she talked about the importance of the collective – as 
expressed through public and institutional policy.  Jane called this the systematisation of 
sustainability.  She gave two examples from her own work with the Welsh government and 
Trinity St David.  Firstly, she explained how the Welsh constitutional documents that required 
sustainability to be considered in new policy.  Using arguments to alleviate poverty, 
sustainability could be made even more attractive to policy makers in areas of energy, food 
and transport.   
 

Tackling poverty sustainably 
• Housing footprint comes down with improved energy efficiency, and insulation - 

leading to lower bills 
• Food footprint comes down with more locally grown produce  
• Transport footprint comes down with more public transport 
• All can improve the lives of all people 

 
She described even more opportunities in higher education, which she said were all about 
values, ideas and a better future.  She talked about ensuring that simple indicators for 
institutional development would ensure that sustainability was achieved.   
 

 

Jane Davidson challenged the 
CoDEC conference to think about 
global learning beyond educational 
policy.  She did this by sharing her 
work as a minister, and her current 
work in Higher Education.  A key 
theme running through her talk was 
the importance of personal values, 
and applying them to action.  For 
example, she shared from her own 
life story of growing up in Rhodesia, 
and how this continues to inform her 
behaviour – whether in terms of using 
public transport or working within 
government. 
 

http://www.bestfootforward.com/resources/ecological-footprint/
http://www.bestfootforward.com/resources/ecological-footprint/
http://www.bestfootforward.com/resources/ecological-footprint/
http://footprint.wwf.org.uk/


 
INSPIRE – the opportunity … 

• To influence the development of a university during the process of major 
change 

• For sustainable development to be a core value with which to frame the 
development of the institution 

• To be an exemplar of sustainability in practice 
• To benefit the local region through partnerships focused on sustainable 

outcomes 
• To create commercial opportunities through expertise 

 
For Jane, this systematisation is crucial for the success of a more sustainable future.   
 

‘If you always do what you've always done, you'll always get what you've always had’ 
Mark Twain 

 
‘It is not the strongest of the species that survives, nor the most intelligent, but the one 
most responsive to change’ Charles Darwin 

 
‘Do unto future generations what you would have past generations do unto you’   
John Rawls 

 
Pablo Guidi, Liverpool One World Centre 
 

 
 
 
Panel Discussion:  
Strategy for engaging schools with social justice and sustainability  
(SJ) (SD) 
 
Panel members - their thoughts: 
 
Jane Davidson (Director of INSPIRE) 
 
Jane shared a case study (2007) of a project called ‘Wales for Africa’. The example 
demonstrated how in this instance, linking/partnerships between African towns and Welsh 
schools led to all parties being more engaged and thinking more globally. The impact of the 
project also enabled other groups to get involved such as universities and hospitals.  

 
Doug Bourn (DERC)  
 
Doug explained the involvement of the Global Learning Programme (GLP) in attempting to 
support and engage schools with SD and SJ. He posed a question - ‘What does globalisation 



mean to you?’ He shared a perspective of a white girl who described herself ‘I’m from 
nowhere’, and explained that in his opinion more and more people feel dislocated from their 
moorings due to globalisation. With the latter in mind he felt it was a key priority/need to help 
children make sense of the world they live in. This involves giving them the opportunity to 
acquire the skills, knowledge and values they need to respond to this complex world. This 
essential means acquiring a global mind-set to live and be positive in this world. 
 

 
 
 
Tom Franklin (Chief Executive Think Global) 
 
Tom shared his belief that we need to engage schools with SD and SJ issues, because 
education is a moral endeavour. Often in this instance it involves ‘swimming’ against the tide 
of ‘private gain’.  
 

 
 
 
Questions posed to the panel included: 

 How do we empower teachers in schools? 

 What is the role of leadership in moving ESD forward? 

 Is global learning supporting the status quo? 

 How do we shift schools and universities to be more sustainable /green?  

 How do we lobby future Governments to make Global Learning statutory? 

 What is the role of Think Global if it no longer lobbies? 

 Can Public Service Social Value Act be used as a hook to move forward the SD/SJ 

agendas? 

 Community Cohesion - can we get this back?  

 
 

Doug also explained that there is a 
need to respond to key issues being 
expressed by the public (such as 
immigration) and to challenge these. 
He recognised that teachers and 
pupils need to be equipped to 
respond to global challenges but 
wondered how we create a culture 
that moves beyond educational 
equipping. 
 

 
Tom explained that education is 
for the public and social good. He 
also shared that a survey of 
teachers demonstrated the 
majority of them wanted to make 
the world a better place. He felt 
that realistic optimism was 
essential in this endeavour!  
 



Jane’s response to questions: 
She acknowledged the need for good models of leadership that move SJ/ESD beyond report 
writing or the fear of inspection/scrutiny. She felt the previous 2020 ESD English School 
Framework was good and strongly recommended lobbying to drive forward this agenda by 
influencing political party manifestos. She felt that there may be a need to engage more with 
private schools and the Russell group universities but emphasized that not all our leaders 
come from these institutions. Engaging with other groups/organizations was just as important 
and effective.  
 
Jane shared how political parties often throw out oppositions agendas unless they are within 
their manifestos. She continued to stress the importance of our individual and collective 
responses in driving key issues into manifestos. She shared a Mark Twain quote….’ If you 
always do what you’ve always done, you’ll always get what you’ve always had!’  
 

 
 
Doug’s response to questions: 
He posed a question in relation to what is ‘status quo?’ He also asked ‘what is the purpose of 
education in society?’ He considered if teachers are drivers of social change or do they have a 
role in prompting /challenging social issues through critical literacy. Global learning provides a 
3 way response in his opinion: 

1. GL is here in the present system to give the skills, knowledge and values pupils need 

in a global world. 

2. GL is an approach that impacts on values that will make the world a better place. 

3. Or is GL a pedagogy for promoting/considering/challenging social justice. 

He felt it was essential for people/pupils to be aware of different perspectives, for them to be 
equipped with the skills and values for them as individuals to then come up with their own 
responses. 
 
Doug shared that GL in his opinion had started at an end rather than a middle ground. He felt 
that for GL to be acknowledged as important, a link between the needs of education and 
society was essential. Assessment of GL would play a role within this.  He recommended that 
we explore models of GL such as in Finland.   
 
Tom’s response to questions: 
He wondered how teachers get SJ/ESD messages appropriately across since we are all 
influenced by context and experience. He therefore felt it was important that the focus should 
be about engagement and could involve career advice. He strongly felt that it should not be 
about campaigning but about awareness raising of different perspectives that could then lead 
to peaceful solutions. He saw the need for individual responses that could then lead to 
impacting on corporate policy. 
 
Tom shared that Think Global still plays a role in lobbying at every available opportunity. He 
felt that Ofsted inspections needed to be reviewed so that SJ/ESD were key drivers and not 
just SMSC to increase the impact of GL. 
Rosina Gilboy, Centre for Global Education, York 



Understanding Islam: Challenging Islamophobia 
 
Dave Richards, RISC 
 
The workshop presented a snapshot of the work arising from RISC’s “Understanding Islam 
and Challenging Islamophobia” project funded by the EU and with a lead partner organisation 
based in Holland. This project produced resources for use in schools and the wider 
community. 
The lack of confidence teachers have in dealing with controversial issues e.g. Islamophobia 
has led to RISC having funding to run “train the trainer” workshops helping DEC’s to support 
teachers to facilitate discussions around Islamophobia without confrontation. 
The project takes a subtle approach to developing open-mindedness, producing resources 
which teachers can use creatively across the curriculum to develop positive encounters with 
Islam. These resources are found on the website www.challenging-islamophobia.org.uk/ - 
there is an exhibition for loan or to download. 
 
Background Statistics 
You Gov Survey 2010 of 2152 adults: 

60% said they did not know much about Islam 
17% said they knew nothing 
33% would like to know more 
50% associate Islam with terrorism 
6% associate Islam with justice 
41% did not believe Muslims have a positive impact on society 
69% believe that Islam encourages the repression of women 

 
The aim of the project is to question and challenge these attitudes. 
A centre for journalism is also analysing newspaper coverage of Muslims and Islam 
Tell Mama – an organisation monitoring Muslim hate crime is also finding attacks on Muslim 
women is on the increase. 
Train the trainer workshops can be offered by RISC through ”Awards for All” funding -to 
encourage others to build a community of educators to tackle Islamophobia 
 
Workshop Activities 
Delegates discussed how and where Islam links can be made within the curriculum and a 
selection of hard copy resources were evaluated and ideas for their use shared. The focus 
was on how to bring the positive to the fore and focus on commonality, not just difference. 
Resources studied looked at Islamic Gardens, Art and Design, The Crusades, Bangladesh, 
The Media, Comics (The 99), Islamic Relief (Fair Trade), 1001 inventions that changed the 
world – Muslim contributions to agriculture and science. 
 
Online Resources 
Millions of Poets – Abu Dhabi TV – challenges stereotypes of Muslim women 
Bollywood v Bin Laden 
BBC Make me a Muslim – about white converts to Islam 
The Muslim Pound – looking at the contribution of Muslim money to society and interest free 
finance 
Islamic apps – counter ‘feudal’ and ‘backward’ Islam 
Reel Bad Arabs (You Tube) – documentary on the stereotyping of Arabs in popular films and 
cartoons e.g. Aladdin  
Inspiredbymohammed.com 
 
 
 

http://www.challenging-islamophobia.org.uk/


Actions 
Delegates put forward possible actions they could take to follow up on the workshop 

 Support schools to identify opportunities within their curriculum 

 Engagement with local mosques 

 Planting of Islamic gardens 

 Offer training to local schools 

 Explore perceptions through Art 

 Use as P4C stimulus 

 Explore food, plants and spices and their use in different cultures 

Yvonne, GED and Gisela, Global Link 

 
 
Learning in a global context: the new primary curriculum 
 
Lisa Taner, HEC Global Learning Centre 
 
HEC supports Tower Hamlets schools and is part of the Schools Library Service. 
Lisa also works for GLP as a Local Adviser and in EAL. 
 
Lisa gave out leaflets which had been developed on the themes Water, Waste and recycling, 
Trade Refugees, MDGs, Health, Food, Energy and Climate change.  
Each leaflet provides information on the theme and curriculum overview. 
 
After giving the group time to read the pamphlets everyone was asked to provide: 

 
One piece of information you learned or would want to highlight to others 
 
Select one activity from the curriculum overview and suggest a way this could be 
implemented in the primary classroom. 

 
Responses included: 
Water: focus on privatisation. Should laws apply in the Global South about not having water? 
This is also happening in Detroit and protests in Ireland.  
MDGs: Partnership for social justice. Not about charity. Clearly stated, more about 
empowerment 
Food: 95% of fruit imported to the UK. Well explained.  
Climate change: interesting way in, subtle human rights violation. Needs a date on it!  
What are people doing about it? Conferences and case studies.  
 
EYFS framework in themes - some schools are approaching it this way.  
Referred to other resources from Practical Action and Think Global 
All HEC leaflets are downloadable for free from: globallearninglondon.org.uk/learningabout 
Hannah Dalrymple, Leeds DEC 



The role of Teacher Education in promoting Teachers as Agents of Change: 
opportunities and challenges in a changing landscape 
 
Andrea Bullivant, Liverpool World Centre & Liverpool Hope University and 
 Barbara Lowe, RISC 
 
1. Introduction: Why have people chosen to attend this workshop? 

 Resources of interest to teacher education 

 Shift towards teacher education in schools 

 Limited space to engage with this agenda in some schools  

     (may get it in 1:2:1 conversation but lose it in daily grind) 

 Linking school work (Oxfam programme) with teacher education; What would be 

useful? 

2. Background to TEESNet 
TEESNet (Teacher Education for Equity and Sustainability network) was formed in 2007 
based at South Bank University as a network for teacher educators from the four UK nations 
interested in ESD and GC, along with NGOs such as Oxfam and Think Global. Its main focus 
has been its annual conference that usually has European representation and papers, 
presentations and discussions. TEESNet was also commissioned by the HEA to write a 
‘Guide to Good Practice in ESD/GC’; Case Studies and Evaluating and auditing practice 
section are published on the HEA website, with the remaining sections to be published on the 
TEESNet website. TEESNet is also engaged with Erasmus Plus projects. 
 
3. RISC work with Teacher Education 
RISC has been working for a number of years with Oxford Brookes, Oxford and Reading 
universities. Reading is their most established partnership and RISC has input into B.Ed, 
PGCE and GTP (now Schools Direct) courses. This is seen by tutors as an entitlement and 
significant enough for RISC to be asked to give evidence at Ofsted inspections. 
RISC has had formal course input for over 20 years. Initially this was with tutors with whom 
they had formed alliances but provision was quite uneven e.g. 1 hour in Professional Studies 
to 1 day per week for 6 weeks. Now agreed across all years + RISC has interns from across 
courses. 
Shift to Schools Direct means trainees spend very little time in university – do 1 day per year 
on global learning; next year working with 80 primary trainees. 4 weeks before they are set an 
activity from RISC’s current EU project ‘Quality or Quantity’. They also offer trainees the GTA 
level 1 course when they have completed QTS; about 10/80 opt for it – these have provided 
some of the best reflective tasks ever. 
The ‘Quality or Quantity’ project has working with trainee teachers built into it about pupil 
attitudes and change over time – the project is working with 3 universities and sub-contracted 
to 16 others so working with trainees boosts teacher numbers. 
RISC asked to do additional inputs e.g. whole cohort lecture asks 6 questions and trainees 
hold up cards: Green – Yes; Red – No; White – Don’t know. 
i)  Teachers can influence pupils’ knowledge (majority - Yes) 
ii) Teachers can influence pupils’ skills  
iii) Teachers can influence pupils’ values  
iv) You can measure changes in pupils’ knowledge  
v) You can measure change in pupils’ skills  
vi) You can measure change in pupils’ values and attitudes (Majority – No) 
At the end of the lecture they check again and usually very different set of responses. 
Question: Are you able to go back and ask them if they remember this / track their 
engagement wit this?   Answer: Not yet though would be useful. 

 

https://www.heacademy.ac.uk/node/2617
http://teesnet.ning.com/
http://www.risc.org.uk/education/current-projects/quality-or-quantity


4. LHU / LWC Wider Perspectives 
This is now a mandatory part of the BA Year 3 primary course, taken by about 180 trainees. It 
was developed with a DFID Development Awareness grant from 2006-09. AB is the lead 
course tutor. It aims…..  
 

 To promote deep and critical thinking about the purpose of education and its role in 
bringing about personal development and building relationships between people and 
groups. 

 To introduce knowledge, concepts and pedagogy associated with Global Learning and 
Education for Sustainable Development (ESD), enhancing subject knowledge and 
skills by connecting local and global themes such as rights, social justice and 
sustainability, and drawing on ‘real world’ contexts.  

 To increase skills and confidence to address classroom issues which can impact on 
children’s learning and have wider social, moral and ethical implications, and promote 
critical understanding of different perspectives and values in the process of becoming 
a unique ‘Hope Teacher’. 

 
Focus is official on it as an interdisciplinary course – was more explicit in its GC / GL aims. 
The course includes a 6 week school active citizenship placement which gets very good 
feedback. 
The course also engages the schools that are taking trainees on placement in planning their 
project in focus groups. How does it relate to what id going on in school / What are the CPD 
opportunities? Gives useful information to LWC and LHU. 
In the recent Ofsted inspection of LHU there was a big focus on prejudice-based bullying. 
Asking teachers: is this meaningful for you? Led to some interesting projects. E.g. King 
David’s primary focus on emotions and dealing with conflict. 
 
AB feels that DECs are in a position to mediate engagement with schools. There are 
opportunities to promote the GTA with trainees. With advent of Performance Review, useful to 
be able to identify specialism – global learning now has GTA (soon to be extended to Level 2 
and then Level 3 linked to Masters) plus SSAT Global learning Lead Practitioner. 
Clive, DECSY 
 

 

 
 
 

http://globalclassrooms.org.uk/global-teachers-award/
http://www.ssatuk.co.uk/cpd/subjects-curriculum-and-assessment/glp/the-glp-lp-accreditation/


Understanding public attitude research and paradigms of development  
 
Tom Franklin, Think Global 
 
Participants stated their hopes for the workshop: 

 Ways of engaging the public 

 Exploring stereotypes, or removing stereotypes from ideas of poverty 

 Interface between research and knowledge and practice 

 Results of development education 

 Messages  

 Does GL make a difference? 

 The importance of personal experience to inspire and engage 

 Sceptical public – raising awareness amongst people who don’t know, or don’t want to 
know 

 Diocese – challenging poverty 

 Ways in which NGOs use images to engage public 
 
Acknowledge that to cover all these aims would be impossible in one session (!) so instead: 
 

o introducing BOND’s (British Overseas NGOs for Development) research into UK public 

attitudes to international poverty and how they are influenced 

o to introduce joint BOND/Think Global training programme for NGOs 

DEEEP are funding training (See website for details http://think-global.org.uk/news/19791) 
 
Posed a question to discuss:  
What do we think are the current public attitudes to development are? 
Conversations included: 

 not sure that people would really know what development means.  Would link it to aid 
and charity work, people have cynicism towards that, assumptions of corrupt 
governments 

 notions of ‘do gooders’ (e.g. Band Aid 30) 

 too much money is given away, especially relevant during austere times 

 stereotypes of African continent (lazy, dangerous,...negative images) 

 might assume it’s related to international disasters; conflating charity, aid and 
development... 

 generally see development as a good thing, it’s about moving forward 

 people do genuinely care 

 assume it’s not working...unaware of detail e.g. MDGs 
 
It’s complex!   
Background of research: interest and support in international aid has been declining, tough 
fundraising environment, campaigns are struggling. 
 
This research, funded by Gates Foundation, was about looking for social narratives that are 
influencing changing attitudes on international aid.  Qualitative and quantitative research: 
analysing UK newspaper articles on development over 2 years, and tracked 24 members of 
public about their views, how their views changed at various touchpoints. 
Newspapers:  2000 articles analysed (issues, intervention, actors, favourability).  
People: Five week study using diaries, video blogs, online discussions.  Recorded every 
touchpoint with topic of international poverty and share their reflections with each other (video 
diaries are available to view online).  Finally, brought together in workshops 
 

http://think-global.org.uk/news/19791


Key themes: 
- significant confusion around causes of, and solutions to, poverty 

- prominence of ‘corruption’ narrative  (noted that this is an area that NGOs often ignore) 

- African governments reported as lacking capacity to address challenges 

- Aid to India, and other middle-income countries, creating hot debate 

Solutions: very broad range of ideas, complex mix of solutions. 
Question was asked: within the context of the negative perceptions of development, what will 
be the impact for development education projects if the fact that part of our aid budget is being 
spent of development education, in the run up to an election? 
Katie, Cumbria DEC and Gisela, Global Link 
 
 

 
 

 
 
Quality or Quantity? Measuring the impact of Global Citizenship on attitudes 
and core values  
 
Liz Allum, RISC 
 
Reviewed history of the Toolkit: ‘How do you know it’s working’? 
Not scientific. Teacher-friendly. Teachers want to use as GC activities for teaching, but ideally 
they should be used to measure the effectiveness of the teaching.  
 
Two years ago RISC was awarded EU funding to develop the toolkit. Will be publishing a new 
toolkit soon. Using this workshop to show some of the new activities and ask for feedback. 
Participant asked to look at and discuss activities in pairs or group. 
 
We looked at a mixture of activities - feedback: 
Q: Activities around products – what are you measuring? 
A: Not used for pre-planned work – but should be used to inform the planning. This needs to 
be made clear. 
 
Q: How are you going to prepare teachers to facilitate the open-ended questions that arise?  
A: This isn’t telling teachers what or how to teach, but will give pointers to what teachers might 
look for. But we don’t want it to be prescriptive. There will be case studies in the toolkit that 
illustrate how the activities have been used and the teaching that has resulted.  
 
Conflict resolution – good, bad or maybe: 
Jason liked this and thought it could give some useful information 
 



 
Q: Inability to complete the activities – Paul  
A: It is the discussion that takes place that is important. What we would hope for with some 
activities – eg jobs, is that children would refuse to do the activity and say it was impossible, 
that is the progression we hope to see. We know that children don’t tend to do this, so this 
would be something that the activity would highlight as needing to be addressed. Liz showed 
us responses to the jobs activity. 2 years on 30% refused to do the activity or found a way not 
to conform to stereotypes. 
 
Activities need to be followed up with another audit (same or different) after teaching input.  
 
We want children to be confident enough to challenge one another.  
 
Q: Fairtrade activity – is there too much bias on Fairtrade as a solution? 
A: Extra suggestions would be welcomed. As it is, it measures children’s awareness.  
Teaching should encourage critical discussion of ideas presented, and if it has, it would show 
change in the repeat activity afterwards. 
 
Fair unfair continuum line: - Maybe add in some more cards that are really fair as most of the 
cards were unfair.  
Flick, CGA 
 
 
 

 
 

 
 

 
Note: Presentations and workshop PowerPoint’s are online at Copy.com 
https://www.copy.com/s/habTXOUFmL1sSydm 
 

https://www.copy.com/s/habTXOUFmL1sSydm


Market Place 
 
We had a vibrant Market Place where organisations and DECs had a number of stalls to 
distribute items and also sell publications. Thanks to Y Care International for donating canvas 
bags and mugs and to www.followthethings.com who provided some super bags for all the 
delegates.  
 
We had stalls from Practical Action, Makutano Junction, SAPERE, Think Global, the Global 
Learning programme and DERC, OXFAM, COSY - the outdoors and Early Years, Oxford 
Department of International Development, Cheshire DEC, Cumbria DEC, Devon Development 
Education, DEED, Leeds DEC, RISC and other DECs had brought information to display. 
 
 
 
 
 

 
 
 
 
 
Thank you to our speakers and workshop providers. 
 
Thank you to all the presentation and workshop note takers.  
 
And special thanks to the conference organisers:  Heather Swainston, Flick Dunkley and 
Margaret Burr 
 


